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Reorganization of the Los Angeles Unified 
School District (LAUSD) SELPA: Charter 

Operated Program 2011-2013 
The purpose of the report is to provide an overview of the Los Angeles 

Unified School District Special Education Local Plan Area Option 

3/Charter Operated Program, which was formed in 2011 and has now 

been operating for two years. The report contains: (1) an account of the 

policy environment and the process of formation of the new option; (2) 

details of the governance and finance structures; (3) a thorough 

breakdown of the composition of the 47 founding member schools; (4) 

a summary of operations and assistance provided to the schools 

including a description of new special education programs; (5) a 

breakdown of programs and services available at the COP schools 

including a description of an innovative special education service-

sharing program; (6) analysis of special education population and 

outcomes; (7) progress made to date and recommendations for future 

program development.  Analysis of initial data demonstrates very 

positive trends, including an increase in the percentage and range of 

students with disabilities served in the member schools.  It is evident that 

this program can ultimately serve as a model for implementing 

innovative special education arrangements that allow for more 

autonomy, flexibility, and accountability in the delivery of special 

education services to students in charter schools. 

2011-2012 

SUMMARY 

REPORT & 

2012-2013 

PROGRESS TO 

DATE 

This report was 

created by CCSA’s 

Special Education 

team in close 

collaboration with 

LAUSD special 

education staff who 

provided invaluable 

data and expertise. 
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REORGANIZATION OF THE LOS ANGELES UNIFIED SCHOOL 

DISTRICT (LAUSD) SELPA: CHARTER OPERATED PROGRAM 

2011-2013 

MISSION AND VISION 
The mission of the Charter Operated Programs (“COP”) is to facilitate a 

community of charter schools working together to provide innovative, 

high-quality educational options for students with unique needs. 

Founded on the highest standards of educational quality, this network 

will serve as a model for excellence in special education. 

BACKGROUND 

Circumstances that Led to the Creation of COP  

Historically, charter schools in the 

Los Angeles Unified School District 

(“LAUSD”) 

Special 

Education 

Local Plan 

Area 

(“SELPA”) 

operated 

under a 

unique 

special education arrangement 

through which charter schools 

received a share of the District's 

special education funding, minus a 

financial contribution to support 

district-wide special education 

costs. In return, charter schools 

were responsible for providing 

varying levels of special education 

services to students enrolled in their 

school. This arrangement 

presented challenges for both 

charter schools and LAUSD. 

In January of 2011, the LAUSD 

Board of Education voted 

unanimously to restructure the 

existing special education local 

plan area 

(SELPA) in order 

to provide 

charter schools a 

new option with 

full responsibility, 

flexibility and 

autonomy for 

serving students 

with disabilities. The result was a 

reorganization of the SELPA that 

revolutionized special education 

for charter schools within a single 

district SELPA and set an example 

for state and national special 

education reform. 

The COP became operational 

on July 1, 2011 with 47 

participating charter schools. The 

California Charter Schools 

Association (”CCSA”) and LAUSD 

partnered to support these schools 

during the first year of operation.

NEW SELPA STRUCTURE  

 

Pre-Reorganization

 

 

Post-Reorganization  

 

 

 

COP SCHOOLS ENJOY MORE 

FLEXIBILITY TO SERVE A 

HIGHER NUMBER AND A 

BROADER RANGE OF 

STUDENTS WITH DISABILITIES 
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The SELPA structure  

The reorganization established two 

separate units of the single-district 

SELPA: a District Operated Programs 

Unit for traditional district schools and 

charter schools that wish to access 

district special education services, 

and a Charter Operated Programs 

(“COP”) Unit for charter schools 

wishing to operate autonomously for 

special education.  

A single SELPA Administrator, 

Executive Director of Special 

Education, oversees operations for 

both units, and reports directly to the 

LAUSD Board of Education  

 

In response to the varying levels of 

need within LAUSD charter schools, 

the District, in partnership with LAUSD charter schools and representatives from CCSA, developed a 

continuum of options that offer increasing amounts of autonomy and flexibility.  Additional information 

regarding the differences between the three newly-formed options within the LAUSD SELPA is available 

in Appendix A. This document offers a brief summary of the three options that charter schools now have 

within the single district SELPA, but focuses on the performance of schools within the COP: 

 

A District Operated Programs Unit for traditional district schools and charter schools that wish to access 

district special education services (Options 1 and 2)  

• Option 1:  LAUSD retains all special education revenue and provides all special education 
and related services to students at the charter school. The charter school contributes a 
portion of its general block grant funding to support LAUSD special education excess costs.  
 

• Option 2: The charter school receives a portion of its special education revenue, and provides 
all special education services and most related services to students enrolled in the school. 
LAUSD provides support for certain related services, alternative placements and due process 
costs. The charter school contributes a portion of its general block grant funding to support 
LAUSD special education excess costs. 

 

A Charter Operated Programs (COP) Unit for charter schools wishing to operate autonomously for 

special education (Option 3).  

• Option 3: The charter school receives its share of special education funds, minus a 20% 
contribution to the SELPA. Each charter school assumes responsibility for providing all special 
education and related services similar to the structure available to schools operating as an 
LEA for special education purposes. 
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The Option 3 - COP Structure  

COP Governance  

The governance structure of the Charter Operated Program has been designed to incorporate the 

executive staff from all participating charter schools to foster participation in decision-making. The 

governance structure consists of a Program Director and an Executive Council, who work in close 

collaboration.  The Executive Council is made up of nine charter school CEOs – three from 

independent/start-up single-site charter schools, three from charter management organizations (CMOs) 

or networked schools, and three from 

conversion charter schools.  

Additionally, a Coordinating Council 

consisting of Special Education Directors, 

Coordinators, and Administrators from 

each of the participating schools 

convenes regularly for the purposes of 

technical assistance and disseminates 

pertinent information regarding legal 

updates, compliance, reports, trainings, 

Executive Council updates, etc.  

Finally, four Standing Committees and 

a number of Ad Hoc Committees support 

various aspects of the COP’s functions 

and operations. The current committee 

structure is as follows:  

 

Standing Committees 

� Fiscal Committee 

� Application Review 

Committee 

� Conference/Summit 

Committee 

� Election Nomination Committee 

Current Ad Hoc Committees  

� Structure Committee  

� Alternative Enrollment Options Committee 

For more detailed information regarding governance structure of the COP, please see Appendix B. 

 

Services, funding, and participation criteria  

As a COP member, a charter school bears full responsibility for providing special education services 

to students enrolled in their programs. Accordingly, COP members receive a percentage of the AB 602 

special education funds. Under the current arrangement, COP member schools receive 80% of their 

special education revenue and the remaining 20% is allocated towards the fair share contribution to 

Special Education 
Advisory Board

Board of 
Education

SELPA 
Administrator

COP Director Executive Council

3 Reps from 
Independent/start 

ups

3 Reps from 
Networked/CMOs

3 Reps from 
Conversions 

Each of the 9 Executive 

Council members serve as a 

liaison to similar schools.  
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the district: 10% of special education revenue to support district-wide costs and 10% of special 

education revenue to support programs within the  COP. Schools continue to receive access to all 

district-sponsored trainings, technical assistance, Least Restrictive Environment (LRE) support facilitator 

program, Autism (AUT) program support, and behavior intervention department support. Additionally, 

the school may receive technical assistance for Non-Public School (NPS)/Non-Public Agency (NPA) 

placements/contract negotiations and alternative placements as well as due process (though fee for 

service may apply). 

In order to be considered for membership in the COP, charter 

schools must submit a comprehensive written application and 

demonstrate expertise in special education during an individual 

interview process. Through this process, the schools must demonstrate 

commitment to the following:  

 

• Excellence in educational services for all students 
• Provision of educational services that align with research-based 

practices 
• Flexibility and support for innovative and alternative approaches 

in education 
• Commitment to inclusion of students with disabilities in the 

general education environment 
• Collaboration across charter schools in order to share expertise 

and expand the scope of services available to students with unique 
needs within the charter school community  

• Transparency in accounting practices 
• Transparency and fairness in access to resources 
• Positive impact on statewide policy affecting special education 

in charter schools  
 

Once accepted, charter schools must sign the Option 3 Memorandum 

of Understanding with the district.1 

 

Founding Members 

The COP was founded by 47 schools representing 14 different organizations. 

85% of the schools belonged to a charter management organization (CMO) 

and 15% were independent start-up or conversion schools.2  

When looking at the breakdown by the type of charter, 39 of the 

members were independent start-up schools, and eight were independent 

conversions. Affiliated charter schools don’t have the structural flexibility or 

autonomy to participate in COP, so they aren’t represented here. 

                                                        

1 Additional information regarding the differences between the three newly-formed Options within the LAUSD SELPA 
is available in the Appendix A. 
2 For a full list of COP founding member schools, please see Appendix F.  

 
DATA AND STATISTICS 
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Founding Schools by Organization  

COP founding members covered the full K-12 grade-level spectrum. Two of the schools were 

classified as primary centers, seven were elementary schools, seven were span schools (six K-8 schools 

and one K-12 school), fourteen were middle schools, and seventeen were senior high schools. 

Geography 

 COP founding member schools 

were located across the entire 

District. There is a relatively even 

distribution of COP member 

schools across LAUSD Board District 

(BD) boundaries with the lowest 

number of schools (four) in BD 2 

and a high of 12 member schools 

in BD 6.  

The map below is a 

snapshot of the geographic 

locations of the member schools. 

Red icons indicate a single 

member school. Purple icons 

indicate multiple schools at one 

location.  

 

 

Length of Time in Operation 

A breakdown of COP founding members by school 

start date is provided in the diagram below. The 

majority (over 80%) of the founding schools 

opened their doors in or after 2004. 13% of 

members operated for 10 or more years prior to 

joining the COP. 28% of members were in operation 

between 5 and 9 years. 30% of schools operated 

for 3-4 years, and 17% were newer schools with only 

1-2 years in operation. About 12% of schools were brand new. 
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PROGRAM OPERATIONS 

Program Implementation 

How money is being spent 

The following is a snapshot of COP funding allocations for the 2012-13 academic year - the most 

current year for which data was available. The percentages in the chart were derived by grouping COP 

expenditures into four categories:  

1) Professional Development 
2) Technology and New Moderate-Severe Program Grants  
3) Requests for Assistance/Services  
4) Program Operations  

 

Please note that 80% of all special education funding in the COP is allocated to the schools directly; 

10% is retained by the district to cover administrative costs, and 10% is used for program development 

and COP-wide costs. 

This chart represents 

only the 10% devoted to 

COP-wide expenditures.  

The majority (75%) of 

funding was allocated 

towards developing 

new special education 

programs for students 

with moderate-severe 

disabilities. Having a 

shared pool of money 

afforded COP schools a 

unique and 

groundbreaking 

opportunity to develop 

innovative and creative 

programs for serving 

students with a wide variety of needs and a broader range of disability categories, specifically those 

that historically may have been underserved.  Fifteen percent of funding was spent on requests for 

assistance/services. The types of requests included requests for assistance with NPS/NPA placements, 

bringing facilities into ADA compliance, due process, and support with services.3 The remaining 4% and 

6% of the funding were spent on COP-wide professional development (most of which was available to 

all LAUSD charters) and COP program operations costs. 

 

                                                        

3 Presence Learning Contract  

4%

75%

15%

6%

COP Budget Allocation 

Professional
Development

Program
Development and
Technology

Requests for
Assistance and
Services

COP Operations
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Partnerships that benefit both charter and district students 

The COP has offered a unique opportunity for sharing of best practices between LAUSD and charter 

schools in the COP. For example, there have been placements from District schools into Granada Hills 

Charter High School’s Deaf and Hard of Hearing (DHH) program. Another creative program that has 

been developed at Granada and Magnolia schools is collaboration with LAUSD’s Leichman Special 

Education Center. Students with severe needs who attend Leichman can now join in mainstream arts 

and elective courses at Granada and Magnolia Charter High Schools. We anticipate many more 

placements into charter schools from District schools as the COP programmatic capacity and expertise 

continues to grow. 

In the spirit of mutual collaboration and support of high quality options for students, we anticipate 

more placements of this sort between District and charter schools.  

 

Growth In Charter School Enrollment 

According to recent data from the LAUSD Office of Data and Accountability, district charter schools 

gained a net of 8,201 more students between 2011-12 and 2012-13. Notably, 866 (or 10.6% of those 

students) were students with special needs. This indicates that many more charter schools have gained 

the autonomy and flexibility to serve all students. We believe that the shared funding pool and 

organizational structure of COP, which combines leadership, collaboration, and programmatic 

expertise from charters and LAUSD district staff, are largely responsible for this success.  

 

Professional Development Provided by Option 3 

One of the many benefits of COP membership is access to targeted professional development 

opportunities tailored to the needs of the schools. In 2012-13 the COP provided the following trainings to 

the schools. Notably, more than half of these professional development sessions were available to all 

LAUSD charter schools.   

1) 1st Annual Special Education Summit August 2012 (hosted by COP, open to all charters) 

2) State Assessments and SPED Student Participation Sept 2012 (COP only) 

3) Transition Services through DOTS Oct 2012 (COP only) 

4) ERMHS Services Nov 2012 (COP only)  

5) DIS Counseling and Service Tracking Nov 2012 (hosted by COP, open to all charters) 

6) Service Tracking Jan and March 2013 (hosted by COP, open to all charters) 

7) IEP Writing Feb 2013 (hosted by COP, open to all charters) 

8) ERMHS Services and DIS Counseling March 2013 (hosted by COP, open to all charters) 

9) Transition Workshop in collaboration with DOTS March 2013 (hosted by COP, open to all 

charters) 

10) NCI Trainings multiple per year (hosted by COP, open to all charters) 

11) BSP Writing set for 4/15/13 (COP only) 

12) Behavior Trainings on-going (COP only) 

13) 504 Plans (set for May 2013 for COP only) 
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Additionally, in accordance with the requirements of the California Commission on Teacher 

Credentialing, many charter school special education teachers are pursuing added Autism Spectrum 

Disorder Authorizations.  COP helped subsidize this additional credentialing for approximately 230 

education specialists in order to ensure that all students have access to highly qualified teachers.  

 

 

Programs and Services in the Schools  

Range of services offered across the schools 

The range of services available to students in COP charter schools has increased to span the full 

continuum of placement and service options.   

Data is inclusive of all COP member schools: 

• Most of the 71 members (96-100%) are providing psychologist services, speech therapy and 
assessment services, resource specialist push-in and inclusion services, counseling and 
guidance, and nursing.  
 

• 68-80% of members are providing occupational therapy, special circumstances instructional 
assistants, college awareness and preparation, adapted physical education, and resource 
specialist pull-out services. 
  

• 39-46% of schools are providing deaf and hard of hearing services, extended school year, 
non-severe special day services, behavioral and academic interventions, and physical 
therapy.  

 
 

• 21-34% of schools are providing full inclusion for students with moderate/severe disabilities, 
moderate/severe special day class, transportation, parent counseling and audiology. 
 

• The remaining 22 services were less commonly used and provided by fewer than 13% of 
member schools.4 
 

Mapping system overview 

To support schools in building their special education infrastructure and to facilitate service sharing 

between schools, CCSA created the Interactive Map Project. This project lets schools access quality 

designated instruction service providers through one or more of the following three tools:  

 

1) Generating a report of schools in their area that 

have a specific service that they are willing to 

share. 

 

 

                                                        

4 For a complete range of special education services provided by the COP members including the percentage of school 

currently providing each service, please see Appendix B.  
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2) Generating a report of schools that are seeking to jointly hire a service provider in place of their 

existing contractual relationship.  

 

3) Accessing a list of pre-screened service providers in their area. 
 

 

 

 

 

NPS placements  

The COP structure incorporates a shared pool of funds that could be used to cover costs of 

educating students in need of an alternative or more restrictive placement. In 2011-12, 4 out of the 47 

founding member schools had students in need of Nonpublic School/Agency Placements at a total 

cost of $139,468. This cost would traditionally have been assumed by the District.  
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Compliance 

Progress on Modified Consent Decree (MCD) 

 

     In response to the requirements in the revised MCD Outcome 7, the District’s Performance Meter now 

also focuses on the percentage of time that students with mild to moderate disabilities participate in the 

general education program. Performance Meter Goal 2: Proficiency For All requires the District to ensure 

that students with disabilities participate in the general education program at least 80% of the 

instructional day. The following are the annual targets for the next three years: 2012-13 – 67% of students 

with disabilities must participate in the general education program at least 80% of the instructional day; 

2013-14 – 69%; 2014-15 – 72%.5 

 

The data in this chart 

represents the 

percentage of time that 

students with disabilities in 

the COP schools spend in 

General Education 

classrooms during 2012-

13. The annual district-

wide target for 2012-13 

was for 67% of students 

with disabilities to 

participate in the general 

education program at least 80% of the instructional day. The COP founding schools are already 

exceeding this target with 73% of students with disabilities served in general education classrooms for 

80% or more of the instructional day.  

 

 

 

 

 

 

 

 

                                                        

5 UPDATE – Modified Consent Decree (MCD) Division of Special Education, Los Angeles Unified School District; 
December 2012 

73%

19%

8%

2012-13 % of Time in General Education

In GE for 80% of the day or
more

in GE for 40-79% of the day

in GE for 0-39% of the day
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STUDENT POPULATION AND OUTCOMES  

Student Population  

Pre- and post-COP Special Education Enrollment  

 

One of the key goals for the COP  is to increase the number and range of students with disabilities 

served by LAUSD charter schools. According to California Special Education Management Information 

System (CASEMIS) data from the spring pupil count in 2011 and 2012, COP schools increased the 

percentage of students with disabilities they serve from 8.08% to 9.01%. 

 

  2010-11  2011-12 

  COP Option 3             

(41 schools 

with data )  

LAUSD Conversion 

and Independent 

Charters 

(excluding COP 

41 schools with 

data) 

COP 

Option 3 

(47 

schools)  

LAUSD 

Conversion and 

Independent 

Charters 

(excluding COP 

47 schools)  

Enrollment of Students 

with Disabilities  

2,114 3,477 2,620 4,523 

CBEDS Enrollment  26,164 45,525 29,086 53,802 

Percent of Students 

with Disabilities  

8.08% 7.64% 9.01% 8.41% 

 

Comparison of high incidence vs. 

low incidence disabilities  

A particularly important 

measure of success for the COP is 

the positive correlation between 

added autonomy and flexibility, 

and enrollment of students with 

low-incidence disabilities in 

member schools. 6  

This diagram compares the 

enrollment of students with 

disabilities between independent 

and conversation charter schools 

                                                        

6 High-Incidence disabilities include Specific Learning Disabilities, Other Health Impairments, and Speech and 

Language Impairments; Low-Incidence disabilities include all other disability types (Moderate/Severe). 

 LAUSD Conversion and Independent
Charters (Excluding COP Schools)

COP Year 1 cohort 41 schools (6 schools
were new and did not have data for '10-

11")

 LAUSD Conversion and Independent
Charters (Excluding COP Schools)

COP (Year 1 Cohort 47 Schools)

2
0
1
0
-1

1
2
0
1
1
-1

2

6.69%

6.87%

7.31%

7.53%

0.95%

1.21%

1.09%

1.47%

Students With Disabilities in LAUSD Charters

Percent - High Incidence Disabilities Percent - Low Incidence Disabilties
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that are in the COP to those that are not. Note the increase in the percentage of students with the most 

severe ("low-incidence") disabilities from 1.21% to 1.47%.  

 

Outcomes for Students with Disabilities  

CST, CMA and CAPA Scores for student with disabilities  

Below is an analysis of the academic performance for students with disabilities (SWD) enrolled in the 

COP.  To measure the impact of the structural changes in special education on the academic 

performance of Students With Disabilities (SWD), we examined the one-year changes from 2010-11 to 

2011-12 in students’ ELA and math scores on California’s annual STAR testing.  

There were a total of 841 SWD that met two criteria: (1) they were enrolled in schools that were 

members of the COP in 2011-12; and (2) they were enrolled in these charter schools in both 2010-11 and 

2011-12. We had data for all but two of the 47 original Option 3 schools, one of which is now closed. 

Below are the disability types for these students. As shown below, 718 of the students (86%) had a high 

incidence disability, i.e., a disability of speech and language impairment (SLI), specific learning disability 

(SLD), or other health impairment (OHI), the disability most often associated with Attention Deficit 

Disorder (ADD).   

 

Academic Performance of Students with Disabilities in ELA 

Overall, the percentage of COP SWD scoring proficient in ELA increased by 6.0 percentage points 

between 2010-‘11 and 2011-12, from 18.5% to 24.5.   Among COP charter schools, approximately one-

third of SWD (32.5%) increased one or more performance levels in ELA; conversely, one-quarter of SWD 

(25.4%) declined one or more performance levels. For the subgroup of COP SWD with high incidence 

disabilities, the percent of students scoring proficient in ELA increased from 15.7% to 22.0%, or 6.3 

percentage points (see Appendix E-Table 2a). As in the full sample of SWD, approximately one-third of 

these SWD (32.9%) increased one or more performance levels in ELA, while one-quarter (26.4%) declined 

one or more performance levels. Finally, for the subgroup of SWD with low incidence disabilities, the 

percent scoring proficient or above increased from 35.0% to 39.2%, or 4.2 percentage points. In 

comparison with the full sample and the subgroup of SWD with high incidence disabilities, a lower 

proportion of these SWD showed marked changes in their performance levels: the percentage of 

students improving one or more performance levels was 30%, while the percentage declining one or 

more performance levels was 20% (see Appendix E- Table 2b). 

 

Academic Performance of Students with Disabilities in Math 

In math,  the percentage of COP SWD scoring proficient in math declined by 3.4 percentage points 

between 2010-‘11 and 2011-12, from 25.0% to 21.6.  Among Option 3 charter schools, 29.6% of SWD 

increased one or more performance levels in math; conversely, 29.8% declined one or more 

performance levels. For the subgroup of Option 3 SWD with high incidence disabilities, the percent of 

students scoring proficient in math decreased slightly, from 22.7% to 20.1%, or 2.6 percentage points 

(see Appendix E- Table 3a). As in the full sample of SWD, approximately 30% of students both increased 

one or more performance levels and declined one or more performance levels (29.4% and 30.5%, 
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respectively). For the subgroup of SWD with low incidence disabilities, the percent scoring proficient or 

above declined from 38.7% to 30.3%, or 8.4 percentage points. The percentage of these SWD who 

improved one or more performance levels was 31.9%, while the percentage declining one or more 

performance levels was 24.4% (see Appendix E-Table 2b). 

 

Summary 

Overall, the academic performance of SWD enrolled in Option 3 charters improved in ELA, but declined in 

math. The percentage of SWD scoring proficient in ELA increased by about six percentage points among all 

SWD and the subgroup of SWD with high incidence disabilities, and increased by approximately four 

percentage points among SWD with low incidence disabilities (see Figures 1 and 2). The percentage of all 

SWD scoring proficient in math declined by over three percentage points. The decline was under three 

percentage points for students with high incidence disabilities, but considerably higher among students with 

low incidence disabilities, at over eight percentage points. 

 

Figure 1. Overall Performance in ELA and Math  

 

 

Figure 2. Performance in ELA and Math by Disability Categories  

 

6.0

-3.4

All SWD

Percentage 

point changes 

from 2010-11 to 

2011-12

Percentages of SWD scoring proficient in ELA and Math

ELA Math

6.3

4.2

-2.6

-8.4

High incidence SWD Low Incidence SWD

Percentage 

point changes 

from 2010-11 to 

2011-12

Percentages of SWD scoring proficient in ELA and Math

ELA Math
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API for the special education subgroup 

The API scores included below are limited to elementary, middle, and high schools (primary centers 

do not participate in STAR testing). Of those, the analysis was limited to schools that had a valid API 

index in both 2010-’11 (base API) and 2011-12 (growth API) academic years.  The breakdown of schools 

with valid API scores was as follows:  

• 8 of 13 elementary member schools had scores in both years  
• 13 out of 15 middle schools had scores in both years  
• 13 out of 17 high schools had scores in both years 

The analysis revealed 

that the API of students 

with disabilities 

subgroup increased at 

all schooling levels. The 

biggest increase, 23 

points, was at the 

elementary and middle 

school levels. High 

schools increased by 14 

API points. At the 

elementary level, the 

highest increase was 

seen at Celerity Nascent 

and Santa Monica Blvd Charter Schools (grew 68 and 62 API points respectively). The highest subgroup 

API was found at Milagro (2011-12 API of 793). At a middle school level, the highest increase in the API 

belonged to ICEF Vista Academy middle school and Vista Charter Academy (grew155 and 91 points 

respectively). The highest performing middle schools in terms of API for students with disabilities was Ivy 

Bound Academy (2011-12 API of 725). At the high school level, Birmingham and Palisades Charter High 

Schools were at the top in terms of API growth (grew 107 and 92 API points respectively). The highest API 

in a member high school belonged to Animo Locke 1 (2011-12 API of 701).  

 

AYP for the special education subgroup 

Unlike API scores which provide a score based on subgroup performance, AYP reports detail the 

actual percentages of students who scored proficient or advanced in ELA and mathematics.  The 

information that forms the basis for AYP participation rate and percent proficient calculations comes 

from assessment results of the Standardized Testing and Reporting (STAR) Program and the California 

High School Exit Examination (CAHSEE).7 

                                                        

7 More information about these testing programs is located on the CDE Testing and Accountability Web page at 
http://www.cde.ca.gov/ta/ 
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531 517
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Overall, the percentage of students with disabilities scoring proficient or above in ELA increased from 

26.1% to 26.4%. In mathematics, the overall percentage increased only slightly, from 28.8% to 30.9%. 

However, this conceals the fact that the percentages among elementary and middle school students 

increased by approximately 4% and 3% respectively, while approximately 6% fewer high school students 

scored proficient or above.  

  

While it is very difficult to 

establish a causal relationship 

between these programmatic 

decisions and student 

outcomes, there are some 

factors that could provide 

insight into the trends in 

mathematics outcomes seen 

in this study. Some factors are 

listed below:  

 

 

 

• Emphasis on reading instruction as it provides access for students to all content areas. 
• A drastic increase in rigor of the mathematics curriculum between regular math courses in 

elementary and middle schools and algebra and geometry courses typically taken at a high 
school level. 

• Credentialing/training programs for special education personnel may not include sufficient 
coursework in mathematics methods. 

• Option 3 professional development opportunities have been focused on reading instruction.  
  

34.1%
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30.6%

26.1%

39.4%

20.9%

22.9%

26.4%

Elementary

Middle

High

All

SWD AYP % Proficient ELA

2011-'12 Percent Proficient 2010-'11 Percent Proficient

47.7%
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32.6%

30.90%

51.6%

21.0%

24.1%

29.80%
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Middle

High

All

SWD AYP % Proficient Math
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Suspensions  

Research shows that across the country, students with special needs are suspended at higher rates 

than general education students across all school types. A recent study conducted by the Center for 

Civil Rights Remedies 8 found that 13 percent of students with disabilities in kindergarten through 12th 

grade were suspended during the 2009-10 school year, compared with 7 percent of students without 

disabilities.  

 

This has been an ongoing area of focus for LAUSD for quite some time and was one of the metrics 

included in the Modified Consent Decree. Since 2003, LAUSD has decreased the suspension rate for 

students with disabilities from 14.7 percent to just under five percent as of the 2011-12 school year.  

Currently, the suspension rate for students with disabilities at the COP schools is 15.35 percent. As evident 

from the graph below, the highest rate of suspension was registered at the middle school level.  This is 

clearly an area meriting further exploration and improvement going forward. 

 

 

 

PROGRAM DEVELOPMENT AND NEXT STEPS 

Facilitating Development of New Programs for Moderate to Severe Students  

The COP arrangement was intended to provide charter schools with the autonomy, flexibility, and 

access to funding necessary to provide innovative services and offer high-quality program options 

across the full continuum of student need.  For these reasons, the COP provides support to participating 
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schools through one-time grant funding that enables the development and expansion of programs to 

support students with moderate to severe disabilities that, to the extent possible, are accessible to all 

charter schools participating in the COP. 

 The moderate to severe program grants create a unique environment to fuel innovation and 

develop infrastructure to efficiently, creatively, and effectively serve a full continuum of students with 

special needs. The programs that receive funding have the potential to help all schools - both charter 

and district - to meet the needs of their most vulnerable students.  

 

A Request for Proposals (“RFP”) has been developed in order to identify and provide funding to 

participating charter schools that have expertise and experience in successfully serving students with a 

variety of disabilities, and that want to develop a new program or expand or replicate an existing 

program. Through the RFP process, charter schools are selected to receive one-time grant funding of up 

to $200,000 to operate moderate to severe special education program. While funding provided through 

this RFP process will be granted on a one-time basis only, applicants may re-apply in future years should 

additional funding be necessary to sustain the program and should grant funding from the Charter 

Operated Programs Unit continue to exist for this purpose.  

 

In the 2011-12 academic year, the COP funded three innovative moderate to severe special 

education programs in participating member schools: PUC Scholar Success Center, Youth Policy 

Institute Autism Program, and the Itinerant Support Service (ISS) program for moderate to severe 

students across all COP schools. There are descriptions of the programs that benefitted from grant 

support/were created because of it in Appendix H. 

 

Partnerships to Uplift Communities 

PUC special education programs have traditionally consisted of a full inclusion model comprised of 

supports from resource specialists, speech and language therapists, adaptive PE teachers, 

Occupational Therapists, DIS counselors and other specialists as needed per individual students’ IEPs. 

This model is collaborative in nature and is successful, in part, due to the supportive interaction between 

special education and general education teachers and staff. To additionally meet the needs of 

students there are MFT counseling interns in all of PUC schools to provide counseling services for students 

and families as needed. 

 

In 2010, PUC began augmenting their existing inclusion model with Scholar Success Centers for 

students with more moderate to severe needs. The SSC was created because PUC began realizing that 

there was more needed to deeply support all students in their paths to success and they did not want to 

create a traditional Special Day Class. A hybrid model was developed in which the students are taught 

grade level standards by personnel who can accommodate their needs in ways that allow students to 

access the curriculum while they are developing their skill levels. The first two Scholar Success Centers 

were opened at the middle school level in 2010. In 2011, PUC expanded the program to one high 

school. In January of 2012, an additional eighth grade SSC was opened. For the upcoming school year, 
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through the support of the SELPA Program Development Grant, PUC has three middle school and two 

high school Scholar Success Centers, serving grades 6-12. Each SSC is staffed with a highly qualified 

education specialist and assistant, with collaborative support from general education content teachers. 

The program consists of a minimum of two hours per day for English Language Arts and Math supports. 

Some SSC programs provide additional support in study skills, or content areas, with a maximum of 20 

hours a week in the SSC. Throughout the rest of their day, middle school students are with their cohort, 

and high school students have individual schedules created in collaboration with college counselors. 

 

The program has experienced enormous success. In the first year of operation, the program served 

12 students; now it serves 75 students across five schools. Students, parents, and teachers have reported 

immense academic, behavioral, and socio-emotional gains. Four students have also exited out of SSC 

after 2 years and were fully integrated back into the general education classes. An astonishing 43% of 

students at one SSC scored advanced on their CMA, many more students at the high school sites are 

passing the CAHSEE, and the average reading growth reported was 1.5 grade levels.  

 

PUC is interested in offering the SSC program to other charter schools on a fee-for-service basis; in 

addition, their special education instructional coaches, will offer up to three workshops/trainings to the 

SELPA free of charge in order to support increased capacity for serving students with moderate to 

severe needs within the charter schools. 

 

Innovative Partnerships between the District and Charters and New/Continuing 

Programs for 2012-13 and 2013-14 

1. PUC Scholar Success Center (highlighted above) 

2. YPI Autism Program  

3. KIPP Program for students with moderate-severe disabilities  

4. Granada Hills Charter High School – Differentiated Skills and Academic Intervention 

Classes in addition for students with moderate to severe disabilities 
5. Granada Hills Charter High School – Moderate-Severe Program 
6. ICEF Connections/SAI program  

7. Granada and Magnolia Leichman Partnership  

8. CHIME Training Program-Creating Inclusive Environments  
9. Green Dot Social Emotional and Academic Transition Support (SEATS) program  
10. Alliance College-Ready Public Schools  Program for students with moderate-severe 

disabilities  

11. Extended School Year9 

 

Next steps 

Program implementation revisions and next steps will be developed in coordination with executive and 

coordinating councils as well as with the COP Director and support staff to ensure continued growth and 

success.  

 

  

                                                        

9 See Appendix I for complete descriptions of each of the new programs 
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APPENDICES 

Appendix A -  Summary of Options 

Special Education 

Charter Support 

12-13 

Option District Provides Charter Provides Funding 

One • Assistive technology and low 

incidence equipment 

 -  need determined in 

collaboration with appropriate 

district personnel and as stated in the 

IEP   

• Assessment materials used 

by district service providers  

• Supervision and STULL of 

district service providers 

 - district 

staff follows district calendar 

(furloughs must be observed          

and Z-time provided to 

accommodate charter calendar) 

• Access to technical 

assistance, LRE support 

facilitator program, AUT 

program support office, 

behavior intervention dept. 

support 

• Special education services 

including related 

services/DIS, transportation 

and ESY 

• Due Process: Charter is 

treated like any other school 

within the district 

- Cases are reviewed on 

an individual bases with 

input and 

documentation from 

both charter and district 

as applicable 

• Administrative and clerical 

functions related to special 

education 

• Curriculum and instructional 

materials used in the 

classroom 

• Supervision and input for the 

STULL of district providers 

 

• District retains all of 

Charter’s revenue 

• Charter pays fair 

share to the District a 

percentage of 

general ed ADA 

from general block 

grant 

Two • Consultation, 

recommendations and 

assistance with 

• All FTE staff (teachers and 

aides) including BIIs and BIDs 

• All related service providers 

• Charter receives 

100%  of revenue 

• Charter pays fair 

FOR DISCUSSION 

PURPOSES ONLY 
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implementation   

 - student IEPs and placements  

 - school programs 

• Related Services through Fee 

for Service agreement 

(based on availability) 

 - difficult to staff: APE, OT, PT, 

LAS 

• Access to technical 

assistance, LRE support 

facilitator program, AUT 

program support office, 

behavior intervention dept. 

support 

• Due Process: Named as 

respondent 

- Work collaboratively to 

try to resolve  

(through FFS or contract with 

NPA) 

• Communication with district 

prior to scheduling an IEP to 

discuss a change of 

placement and alternatives 

• Due Process: Named as 

respondent 

- Work collaboratively to try to 

resolve 

- Responsible for its own legal 

representation and 

associated costs  (optional) 

 

 

share to the District a 

percentage of 

general ed ADA 

from general block 

grant 

Three • Access to all district 

sponsored trainings 

(excludes curriculum 

provided)  

• Access to technical 

assistance, LRE support 

facilitator program, AUT 

program support office, 

behavior intervention dept. 

support * 

• Assistance for NPS 

placements and alternative 

placements* 

• Assistance from Due Process  

* Services/supports require a fee 

for service 

• Due Process: Named as 

respondent 

- Work collaboratively to 

try to resolve  

 

• All FTE staff (teachers and 

aides) including BIIs and BIDs 

• All related service providers 

(through FFS or contract with 

NPA) 

• COP Executive and 

Coordinating Councils 

• COP sponsored trainings 

• COP Inclusive Intensive 

Support Services (M/S and 

behavior)  

• Due Process: Named as 

respondent 

- Work collaboratively to try to 

resolve 

- Work within COP to try to 

resolve at infancy stages 

- Responsible for own legal 

representation 

(recommended) and 

associated costs   

• Charter receives 

80% of revenue 

• District deducts 10% 

of SPED revenue 

rate for the COP 

• District deducts 10% 

of SPED revenue 

rate for fair share 

(Charter to reflect 

as encroachment 

on general fund) 
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Appendix B  -  Option 3 (COP) Governance Structure  

 

CHARTER OPERATED PROGRAMS UNIT: 

GOVERNANCE STRUCTURE 

2012-2013 
 

The mission of the Charter Operated Programs (COP) is to facilitate a community of charter schools working 

together to provide innovative, high quality educational services for students with unique needs. Founded on 

the highest standards of educational quality, this network will serve as a model for excellence in special 

education. 

In order to ensure that the Charter Operated Programs (“Program”) procedures and standards accurately 

reflect the mission of the COP and the needs of each participating school, it is essential that all participating 

charter schools remain actively engaged in the creation of procedures and standards during the initial 

development stages of the COP. The governance structure of the Program has been designed to 

incorporate the management staff from all participating charter schools to foster participation in decision-

making. The governance structure will consist of a Director of the Program and an Executive Council.  In order 

to ensure effective coordination of services and efficient use of resources, the Charter Operated Programs 

Director will engage with the Executive Council in policies and standards development, discussions and 

implementation of the procedures and standards.  

As the number of participating charter schools grows over time, it is conceivable that the composition of the 

Council will need to change to maximize efficiency, provide participation and ensure representation of all 

charters. In addition, it may be appropriate to revise the roles and responsibilities of both the Council and the 

Director as the size, expertise, and operational capacity of the Program evolve. Should the needs of the 

Program change in the future, the governance structure may be amended by the Council to reflect the then 

current needs of the Program.   

A. Charter Operated Program Director  

 
The role of the Charter Operated Programs Director (“Director”) is to ensure effective coordination of special 

education services amongst charter schools participating in the Charter Operated Programs division of the 

SELPA, such that access to innovative, high quality, and appropriate special education services for all eligible 

students enrolled in member schools is assured. The Director shall implement policies developed by the 

Executive Council, and shall plan, organize, and direct activities of the Program. 

The Director shall serve as a liaison between participating charter schools, and between participating charter 

schools and the Los Angeles Unified School District. The Director shall be advised by the Unit’s Executive 

Council and shall give deference to decisions and policies made by the Council.  The Director reports to the 

SELPA Administrator in collaboration with the members of the COP Executive Council.  

The specific duties and responsibilities of the Director are as follows: 

• Perform the function of leader for the Charter Operated Programs  by: (1) ensuring that charter school’s 
special education interests are represented at the state level through the SELPA Director’s Organization, 
the District Office of Government Relations and the California Department of Education; (2) participating 
in the development of and implementing the Special Education Charter Operated Program Allocation 
and Services Plan (3) supervising and monitoring special education programs of charter school members 
of the Charter Operated Programs Unit; (4) serving as a liaison amongst charter school members of the 
Charter Operated Programs Unit  and between charter schools and the District; and (5) supervising and 
monitoring interagency agreements. 
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• Provide leadership and coordination of programs within member charter schools to ensure that 

appropriate services are available to meet the unique needs of enrolled students in all participating 
charter schools. 

• Provide guidance in program development to ensure all students receive a free and appropriate public 
education at participating charter schools. 

• Oversee the provision of accurate and timely data analysis and compliance with state and federal 
reporting requirements. 

• Collaborate to resolve parent concerns on behalf of the Associate Superintendent. 

• Communicate and coordinate with other Division of Special Education Directors to promote the 
achievement of Modified Consent Decree outcomes.  

• Collaborate with the Nonpublic Services Department to ensure coordination and consistency with current 
state regulations and development of needed regulations related to nonpublic schools and services. 

• Provide input and feedback on pending legislation, working with the District Office of Legislative and 
Governmental Affairs, relative to special education legislation and initiatives relative to issues impacting 
charter schools. 

 
B. Executive Council 

 
An Executive Council will be in operation for the Unit, consisting of 9 Chief Executive Officers or Executive 

Directors voted in by the participating charter schools.  There will be 3 representatives for each of 3 “types” of 

charters.  For the purposes of this council the 3 types are:   

− Networked (CMO) schools: Three or more schools with separate location codes 

− Conversion schools: District school turned charter and existing more than 3 years 

− Independent (start-up) schools: 1 location code (could have multiple site OR be a 
conversion for less than 3 years) 

 
Voting and Representation 
Each member of the council gets 1 vote.  For purposes of voting, a majority shall constitute a quorum. This 

group shall meet regularly with the Director to make decisions regarding program development for students 

with diverse needs, coordination and sharing of services amongst participating schools, pooling or sharing of 

resources, professional development opportunities for participating schools, and other issues concerning 

services for students with exceptional needs attending participating member charter schools.  CEOs or 

Executive Directors from all member schools are invited to attend meetings, however, discussion and voting is 

limited to Executive Council members.  Only Executive Directors (or a designee appointed by the Executive 

Director) will be allowed to participate and attend meetings.  Designees may not be voting members on the 

council. 

Electing Council Members 
Nominations for council representatives will be taken from the floor at the first Executive Council meeting of 
the election year.   Nominees must accept the nomination to be placed on the ballot.  The ballot will be 
divided by the 3 types of charters mentioned above.  Nominees must have participated in the Charter 
Operated Programs Executive Council for at least 1 year.  Each of the 3 groups' voting members will initially 

decide amongst themselves who would serve under each term limit (1 year, 2 years, 3 years).  In the event 

there is not agreement a computerized random assignment system will be used to determine term limits.  

Subsequently, each year 1/3 of the voting member seats will be up for election.  After the initial year, terms 

will be set at 3 years. Elected representatives will serve their entire term, unless for extenuating circumstances 
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they must step down, a special election will be held to replace them.  A member who has previously served 
as a voting member can be re-elected for another term. Each executive director will vote for the 3 executive 
directors that they would like to elect to represent them on the council as “voting members”.  Replacement 
nominees will need to meet the same criteria for election.   
 
Once the council of 9 voting members has been established, a chair will be determined based on a vote of 

the council (9 representatives).  The chair elect will appoint a secretary.  The Executive Council is responsible 

for: 

1. Developing procedures and standards for special education programs and services relating to the 
Unit; 

2. Developing procedures and standards relating to allocation, planning, and risk pooling for the Unit; 

3. Addressing specific needs of individual member charters as the need arises; 

4. Organizing subcommittees as necessary to meet identified needs of the Unit or its members; 

5. Requesting, receiving and reviewing input from the Community Advisory Committee, Coordinating 
Council, Advisory Board and other COP related groups 

6. Developing, receiving and reviewing applications from charter schools interested in participating in 
the Unit. 

7.  Providing timely and thoughtful feedback to the Director on recommendations and other       
materials related to the unit 

 
Minutes of all Executive Council meetings shall be made available to the full membership of the Unit.  In 

addition, each of the 9 Council members will be assigned a group of charters and serve as liaison to the 

CEOs or Executive Directors.   

C. Coordinating Council  

 
The purpose of the council is to provide technical assistance to special education directors and coordinators 
within member charter schools.  Pertinent information regarding legal updates, compliance, reports, trainings, 
Executive Council updates etc. will be disseminated.  The Coordinating Council consists of Special Education 
Directors, Coordinators and Administrators from each of the participating schools.  Meetings will be 
scheduled monthly (3rd Thursday) and cancelled if not needed.  Meetings will be two hours in length, with the 
first hour structured on a content-based agenda, followed by an hour of training or technical assistance on 
topics to be determined as needed. Other school personnel may attend the 2nd hour as deemed 
appropriate by the council members.  The council may at times make recommendations to the Executive 
Council on needed supports and services based on program evaluations and discussions at the council. 
 
D.  Standing and Ad Hoc Committees 

 

Standing Committees 
� Fiscal Committee 
� Application Review Committee 
� Conference/Summit Committee 
� Election Nomination Committee 

 
Current Ad Hoc Committees  

� Structure Committee  
� Alternative Enrollment Options Committee 

E. Organizational Chart 

(Included at the beginning of the report) 
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Appendix C  -  Services Provision  

 

Range of Services Provided 

Service  Continuum # of Schools 

Providing  

% of schools 

providing  

Psychological Services School Psychologist   71 100% 

Speech and 

Language  

Speech and Language Pathologist  71 100% 

Health and Nursing  School Nurse  68 96% 

Medical/Health Care Assistant Type 5 7% 

Transportation Transportation Service 18 25% 

Extended School Year  Extended School Year Service 

Provider/Program  

32 45% 

Behavior Intervention  Behavior Intervention (BII/BID)  30 42% 

Specialized Academic 

Instruction  

Intervention Specialist/Program (RTI)  28 39% 

RSP push-in/ full inclusion (Mild/Moderate 

Education Specialist)  

71 100% 

RSP pull-out/ full inclusion (Mild/Moderate 

Education Specialist)  

53 75% 

Special Circumstances Instructional Assistant 

(SCIA) 

56 79% 

 Full inclusion for students with Moderate/Severe 

Needs (Moderate/Severe Education Specialist)  

24 34% 

Non-Severe Special Day Program 

(Mild/Moderate Education Specialist)  

32 45% 

Severe Special Day Program (Moderate/Severe 

Education Specialist)  

23 32% 

Community-Based Instruction Program 6 8% 

School Mental Health  Counseling and guidance (Including DIS) 71 100% 

Parent counseling  15 21% 

Social work services 3 4% 

Transition/Vocational 

Services  

College awareness/preparation 54 76% 

Vocational assessment, counseling, guidance, 

and career assessment 

48 68% 

Work experience education/Agency linkages 

(referral and placement) 

6 8% 

Job coaching (includes job shadow and 

service learning)/Mentoring 

6 8% 

Transition teacher 4 6% 

Travel training (includes mobility training) 5 7% 

Post-High School Transition Program (18-22yr) 7 10% 
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Deaf and Hard of 

Hearing  

Deaf and Hard of Hearing Itinerant/Specialist 33 46% 

Signing (Sign Language Instruction/ Sign 

Language Interpreter) 

7 10% 

Audiology Services 15 21% 

Deaf and Hard of Hearing Program 1 1% 

Orthopedic 

Impairment 

 Occupational Therapy 57 80% 

Physical Therapy 30 42% 

Adapted Physical Education 54 76% 

Orientation and Mobility Specialist 6 8% 

Braille transcription 9 13% 

Blind/Visually Impaired Specialist 6 8% 

Blind/Visually Impaired Program 0 0% 

Emotional Disturbance  Emotional Disturbance Program 2 3% 

Autism Services  Autism consultation services 0 0% 

Autism Program 4 6% 

Alternative Programs On campus-online Hybrid program 3 4% 

Online/ Distance program 1 1% 

Day treatment services 1 1% 

Residential treatment services 1 1% 

Non-Public School/ Non-Public Agency 3 4% 
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Appendix D  -  Service Sharing   

Service Sharing Summary 

2011-2012 

Service and Total # of Students Providers Used 
DIS Counseling 

300 

� Total Education Solutions (NPA) 
� PPS credentialed counselors (hired) 
� School psychologist (hired) 
� Marriage and Family Therapist (private 

contractor) 
� Counseling Interns (university partnership) 
� Stirling Behavioral Services (NPA) 
� DHH (private contractor) 

Language and Speech (LAS) 

484+ 

� Total Education Solutions (NPA) 
� SLPs (hired) 
� Speech and Language Associates (NPA) 
� Douglas Speech and Language Therapy (NPA) 
� Ahead Kids (NPA) 
� Avance Inc. (NPA) 
� Sunshine Speech (NPA) 
� SLP (private contractor) 

Service and Total # of Students Providers Used 
Occupational Therapy (OT) 

114 

� Avance Inc. NPA 
� OT (private contractor) 
� Total Education Solutions (NPA) 
� Ahead Kids (NPA) 
� Speech and Language and Education 

Associates (NPA) 
Deaf and Hard of Hearing (DHH) 

31 

� LAUSD 
 

Visual Impairment (VI) 

4 

� LAUSD 
 

Adaptive PE (APE) 

51 

� APE teachers (hired) 
� NPA (no name) 
� LAUSD 
� Avance Inc. 
� Champs 
� APE (private contractor) 

 
Educationally Related Mental 

Health Services (ERMHS) 

6 

� Child and Family Guidance Center (community 
agency) 

� DMH vendored agencies 
� Stirling Behavioral Services (NPA) 

 
Behavior Intervention Instructor 

(BII) and Behavior Intervention 

Developer (BID) 

9 BII 

5 BID 

� Staff (hired) 
� CARS (NPA) 
� Center for Autism (NPA) 
� IBIC (NPA) 
� Total Education Solutions (NPA) 

Physical Therapy (PT) � Total Education Solutions (NPA) 
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7 � Therapy West (NPA) 
 

Nursing  

2?? 

� LAUSD 
� School nurse (hired) 
� Champs 
� Total Education Solutions (NPA) 

 
O and M 

2 

Staff (hired) 
 

Braillist  

2 

Staff (hired) 
 

Audiology  

1 

Staff (hired) 
 

Least Restrictive Environment (LRE) 

3 

� LAUSD 
 

Orthopedic Impairment (OI) 

1 

� LAUSD 
 

Psychological Assessments 

 

� Staff (hired) 
� Total Education Solutions (NPA) 
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Appendix E  -  Student Achievement   

 

Table 1. Disability type for students with disabilities enrolled in Option 3 LAUSD charter schools 

Disability 
# of 

students 
% 

High incidence 

Specific learning disability 538 64.0 

Other health impairment 141 16.8 

Speech/language impairment 42 5.0 

Low incidence 

Autism 73 8.7 

Mental retardation 19 2.3 

Hard of hearing 13 1.6 

Emotional disturbance 7 0.8 

Multiple disabilities-orthopedic 1 0.1 

Visual impairment 4 0.5 

Traumatic brain injury 2 0.2 

Intellectual disability (?) 1 0.1 

TOTAL           841  100.0 

 

Table 2. ELA Performance for ALL SWD Enrolled in Option 3 LAUSD Charters 

  2010-11   2011-12 

Proficiency level 
# of 

Students 
%   

# of 

Students 
% 

Advanced 61 7.3 
 

63 7.5 

Proficient   94 11.2 
 

143 17.0 

Basic 259 30.8 
 

224 26.6 

Below Basic 239 28.4 
 

249 29.6 

Far Below Basic 188 22.4   162 19.3 

 

 

Table 2a. ELA Performance for Students with High Incidence Disabilities Enrolled in Option 3 LAUSD Charters  

  2010-11   2011-12 

Proficiency level 
# of 

Students 
%   

# of 

Students 
% 

Advanced 39 5.4 
 

37 5.1 

Proficient   74 10.3 
 

122 16.9 

Basic 231 32.0 
 

199 27.6 

Below Basic 208 28.9 
 

217 30.1 

Far Below Basic 169 23.4   146 20.3 
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Table 2b. ELA Performance for Students with Low Incidence Disabilities Enrolled in Option 3 LAUSD Charters  

  2010-11   2011-12 

Proficiency level 
# of 

Students 
%   

# of 

Students 
% 

Advanced 22 18.3 
 

26 21.7 

Proficient   20 16.7 
 

21 17.5 

Basic 28 23.3 
 

25 20.8 

Below Basic 31 25.9 
 

32 26.7 

Far Below Basic 19 15.8   16 13.3 

 

 

Table 3. Math Performance for Students Enrolled in Option 3 LAUSD Charters 

  2010-11   2011-12 

Proficiency level 
# of 

Students 
%   

# of 

Students 
% 

Advanced 59 7.2 
 

69 8.4 

Proficient 146 17.8 
 

108 13.2 

Basic 129 15.7 
 

175 21.3 

Below Basic 293 35.7 
 

272 33.2 

Far Below Basic 193 23.6   196 23.9 

 

Table 3a. Math Performance for Students with High Incidence Disabilities Enrolled in Option 3 LAUSD Charters  

  2010-11   2011-12 

Proficiency level 
# of 

Students 
%   

# of 

Students 
% 

Advanced 43 6.1 
 

50 7.1 

Proficient 116 16.6 
 

91 13.0 

Basic 115 16.4 
 

143 20.4 

Below Basic 256 36.5 
 

242 34.5 

Far Below Basic 171 24.4   175 25.0 

 

Table 3b. Math Performance for Students with Low Incidence Disabilities Enrolled in Option 3 LAUSD Charters  

  2010-11   2011-12 

Proficiency level 
# of 

Students 
%   

# of 

Students 
% 

Advanced 16 13.5 
 

19 16.0 

Proficient 30 25.2 
 

17 14.3 

Basic 14 11.8 
 

32 26.9 

Below Basic 37 31.1 
 

30 25.2 

Far Below Basic 22 18.5   21 17.7 
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Table 4. Percent of SWD Proficient in ELA and Math by Schooling Level 

 

Subgroup 

ELA Percent Proficient   Math Percent Proficient 

N 2010-11 2011-12 
% pt 

change 
  N 2010-11 2011-12 

% pt 

change 

Elementary 

All SWD 203 25.1% 33.0% +7.9 
 

202 46.0% 42.1% -3.9 

High 

incidence 
179 25.7% 33.5% +7.8 

 
178 45.5% 42.7% -2.8 

Low 

incidence  
24 20.8% 29.2% +8.4 

 
24 50.0% 37.5% -12.5 

 
Middle 

All SWD 165 20.0% 20.6% +0.6 
 

165 29.7% 28.5% -1.2 

High 

incidence 
144 18.8% 20.1% +1.3 

 
144 28.5% 28.5% 0.0 

Low 

incidence 
21 28.6% 23.8% -4.8 

 
21 38.1% 28.6% -9.5 

 
High 

All SWD 473 15.0% 26.4% +11.4 
 

453 13.9% 9.9% -4.0 

High 

incidence 
398 8.5% 14.8% +6.3 

 
379 9.8% 6.3% -3.5 

Low 

incidence 
75 41.3% 46.7% +5.4 

 
74 36.5% 28.4% -8.1 

All schooling levels 

All SWD 841 18.5% 24.5% +6.0 820 25.0% 21.6% -3.4 

High 

incidence 721 15.7% 22.0% +6.3 701 22.7% 20.1% -2.6 

Low 

incidence 120 35.0% 39.2% +4.2   119 38.7% 30.3% -8.4 
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Appendix F - Founding 47 COP Member Schools   

 

CHARTER_TYPE Loc Code School Type 

 

CHARTER_TYPE Loc Code School Type 

SU IND 5181 ANIMO CHARTER MS #3 J 

 

SU IND 8453 
COMMUNITY CHARTER 
MS 

J 

SU IND 5180 ANIMO CHARTER MS #4 J 

 

SU IND 8579 DANTZLER PREP CHT HS S 

CONV INDEP 3747 FENTON AVE EL E 

 

SU IND 8451 DANTZLER PREP CHT MS J 

CONV INDEP 6548 SANTA MONICA COMM CH E 

 

SU IND 8624 
DOUGLASS ACADEMY 
HS 

S 

CONV INDEP 8733 ANIMO LOCKE CHTR HS S 

 

SU IND 8450 
DOUGLASS ACADEMY 
MS 

J 

CONV INDEP 8087 ANIMO LOCKE HS #1 S 

 

SU IND 7687 EARLY COLL ACAD S 

CONV INDEP 8088 ANIMO LOCKE HS #2 S 

 

SU IND 2024 EXCEL ACADEMY J 

CONV INDEP 8557 BIRMINGHAM SH S 

 

SU IND 3746 FENTON PC EP 

CONV INDEP 8681 GRANADA HILLS HS S 

 

SU IND 2127 ICEF VISTA EL ACAD E 

CONV INDEP 8798/8799 
PALISADES CHTR SH (incl. 
Magnet) 

S 

 

SU IND 8004 ICEF VISTA MS ACAD J 

SU IND 7693 ANIMO CHARTER HS #1 S 

 

SU IND 4672 IVY ACADEMIA EJ 

SU IND 8821 ANIMO LOCKE TECH HS S 

 

SU IND 8121 IVY BOUND ACAD M/S/T EJ 

SU IND 8504 ANIMO PAT BROWN S 

 

SU IND 2159 KIPP COMIENZA COM PR EP 

SU IND 8822 ANIMO WATTS CHT HS S 

 

SU IND 8212 
LAKEVIEW CHARTER 
SCH 

J 

SU IND 8054 BERT CORONA CHARTER J 

 

SU IND 7732 LAKEVIEW CHT HS S 

SU IND 8154 CA ACADEMY FOR LS J 

 

SU IND 5313 
MILAGRO CHARTER 
ELEM 

E 

SU IND 8565 CALS EARLY COLL HS S 

 

SU IND 3550 MULTICULT LRN CTR EJ 

SU IND 2257 CELERITY CARDINAL CS E 

 

SU IND 7779 
NUEVA ESPERANZA 
ACAD 

J 

SU IND 2116 CELERITY DYAD CHTR EJ 

 

SU IND 7778 SANTA ROSA CHT ACAD J 

SU IND 2925 CELERITY NASCENT CHT EJ 

 

SU IND 8426 TRIUMPH ACADEMY J 

SU IND 5184 CELERITY PALMATI EJ 

 

SU IND 7731 TRIUMPH CHARTER HS S 

SU IND 5985 CELERITY OCTAVIA CHT E 

 

SU IND 2016 VIEW PK PREP ACC SCH E 

SU IND 2118 CELERITY TROIKA CHTR EJ 

 

SU IND 5984 VISTA CHARTER MS J 

SU IND 8587 COMM CHTR EARLY COLL S 

 

      47 

     
 

EP Primary Center 

 

     
 

E Elementary School 

 

     

 
EJ 

Elementary-Span 

School 

 

     
 

J Middle School 

 

     
 

S Senior High School 
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Appendix H - New Special Education Programs for Students with Moderate-Severe 

Disabilities  

 

1. PUC Scholar Success Center (highlighted in the report) 

2. YPI Autism Program  

YPICS opened an Autism Program whose hallmarks are project-based learning, technology 
integration, service learning, and parent engagement. Each of these hallmarks has been 
implemented to engage and support the diverse community of learners, whether they are 
second language learners, gifted and talented, or have special needs. YPI schools boast a 
1:1.53 and a 1:1.34 computer/access device to student ratio. These devices have been a 
significant support for faculty and staff to differentiate instruction to meet the needs of a 
diverse student population. The program currently serves 5 students but is looking forward to 
expanding and offering the opportunity to enroll to students in other charter and district 
schools. 

3. KIPP Moderate-Severe Program  

KIPP Program employs a Moderate/Severe Education Specialist who provides individualized 
assistance and specialized academic instruction to students across KIPP as well as other COP 
schools, upon request.  

4. Granada Hills Charter High School – Differentiated Skills and Academic Intervention Classes 
In order to better meet the needs of specific populations of students with disabilities, GHCHS 
has implemented a new program that differentiates the traditional RSP pull-out/Learning 
Center classes into:  

• Social Skills Class intended to support students with Autism by engaging them in an 
online curriculum that allows students to learn social skills in a virtual world, and then 
apply those skills to real-life situations; 

• Literacy Skills Class intended for all students with disabilities who read below grade 
level using Lindamood-Bell curriculum; 

• Behavior Skills Class intended for students with behavior support plans to ensure that 
they have an opportunity to learn behavior management techniques. 

5. Granada Hills Charter High School – Moderate-Severe Program 

Granada staff recognized that, at a high school level, their students with most significant 
needs must not only master the basic power standards, but also learn an array of equally 
important life, community, and vocational skills to be productive and independent members 
of society.  They have begun developing a new program that would strike a balance 
between functional and academic instruction by including the following components:  

• Rigorous modified academic curriculum that would be co-taught by two highly-
qualified special education teachers with support of 3-4 special education assistants 

• Well-researched life skills and community based instruction curriculum  
• Technology lab to allow students to work on a variety of skills based on their individual 

needs (access to social skills curriculum, supplemental academic curriculum, 
behavioral support curriculum, transition curriculum, Microsoft suite for enhancement 
of real-life career skills, and more).  

• Student Mentoring and Support Program-  there is a number of students on campus 
who are capable and willing to support students with the most unique needs though 
an internship at the new center 

• Community Garden-there is a space right outside of the proposed location that can 
be used for a community garden where students and adults can work to gain 
invaluable vocational and collaboration skills 

• Vocational components- students will be able to learn vocational skills by gaining 
exposure to the Microsoft Suite of Programs and learning the basic skills of word 
processing, computing, research, and organizing of information.  

• ADA compliant and accessible facility 
6. ICEF Connections/SAI program  

ICEF is developing a new program in collaboration with SESI (Specialized Education Services, 
Inc.) that aims to provide a more intensified instructional and vocational support in a positive 
learning environment for students with moderate to severe needs, particularly those identified 
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with an emotional disturbance. The program is designed to be fully implemented in three 
years. During each year SESI will provide supervision and training to ICEF staff in program 
implementation policies and procedures, behavior management practices, reporting 
procedures, and safety/security protocols. The program is scheduled to begin in 2013-’14 
school year.  

7. Granada and Magnolia Leichman Partnership  

The program is designed to allow a group of high school students with severe disabilities from 
Leichman High School (Special Education Center) to attend a visual and performing art class 
with their general education peers at Granada High School and Physical education classes at 
Magnolia Science Academy. A teacher and aide from Leichman accompany the students 
every day and support them through this exciting journey towards developing social, 
academic, and creative abilities and making new friends.  

8. CHIME Training Program-Creating Inclusive Environments 

CHIME Institute is developing a training program that will allow teachers from COP schools 
(and beyond) to learn effective inclusion practices and implement them at their schools sites.  

9. Green Dot Social Emotional and Academic Transition Support (SEATS) program. The program 
will provide intensive behavior support that serves a small number of students with 
documented evidence of severe emotional and behavioral needs that present significant 
barriers to learning and positive integration within the school community. The program will be 
designed to serve primarily students identified with an Emotional Disturbance or other related 
disabilities that significantly impact their behavior. . Another goal of the program is to be able 
to offer a program at the general education campus as an alternative to the more restrictive 
NPS setting or other alternative settings such as CDS. The establishment and implementation 
of the program will be conducted in collaboration with SESI.  

10. Alliance College-Ready Public Schools 

Alliance plans to develop a moderate-to-severe program that will begin in the fall of 2013-’14.  
11. Extended School Year 

Seventeen COP schools will offer extended school year for students with special needs in the 
summer of 2013. This is  
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Appendix I - Contacts and Staff Acknowledgements 

 

Contact  

Gina Plate 

Senior Special Education Advisor, CCSA 

gplate@calcharters.org  
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